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ABSTRACT

The main objective of this study was to investightelevel of interference of local languages imliah medium
classes in four schools in Sidama Zone. The stualy designed in conformity with the principles ofked approach, that
is, largely qualitative and to some degrees quativé. The major research tools used to collech detre classroom
observation and interview conducted with studerft<Goade Nine. Correspondingly, the results indidateat in the
selected schools, in Grade Nine, using local laggugmost frequently Amharic) in English-medium skes was a
common scenario. Among all sentences the teaclse while they were conducting classes, 51.4% ahthvere in the
English Language and the rest 48.6% were in Amltearitrarely in Sidama Language. This data take tiset conclusion
that the level of local language use in the abatected schools was more than the required amdimet.study further
indicated that sentence level interference wagrtbst frequently observed linguistic feature. Thetdes responsible for
using local languages in the English-medium claggs®: to make the lessons more clear, low levetadents’ English
Language skills, to create a friendly classroomiremment, to manage classes more successfully goedtzl limitations
and to save time for various class activities. Witlyard to local language use in their English mnediclasses,
1l4respondents (87.5%) had the attitude that whein thachers used local language, the lessons leecke@rer to them
than the explanations they received in English luagg. The other 2 (12.5%) of the respondents, ti@less, contended
that since the medium selected to transmit edutasgicthe English Language, mixing local languags wino advantage
save confusion. Regarding different subject teaHemglish Language ability, most of the respond€B7.5%) were of
the attitude that their teachers did not have @afiry in explaining lessons in English Languagee Bther 2 (12.5%),

however, had the attitude that some of their teachad problem in expressing themselves in clegti&n
KEYWORDS: Borrowing, Code Mixing, Embedded Language, Localdisage Interference, Matrix Language

INTRODUCTION
Background to the Study

Local language interference is a meaningful ang@seful exchange between two language codes anmenyiep
who contribute to those specific codes. During #Mshange, as Levine (2003) notes, a number oflsoontexts and
classroom behaviors can be manifested. Though langliage interferences (codes switching) in reusiacial contexts

and local language interferences in the classroave ldifferent characteristics, sometimes certanttions are common
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in both situations.

These days using local languages in English-mediasses is a commonly observed scenario in mamghal
and multi- lingual classes at different level adrieing though there are several researchers whedrtipat repetitive local
language use (code switching) was incongruent thi¢hsearch for quality education. For example stindy conducted by
Auer (2001) revealed that even if most countriegehthe policy which urges that all classroom intéoas should
officially be mediated through English, in practitieere was a widespread tendency to use localidayes or a mixture of

English by most bilingual teachers and learnewdnmost all classes and subjects that constitutedhtitutional curricula.

In support of using local languages in bilinguasdes, Airey (2004) notes that using local langsidges been
found to be neither random nor meaningless, nos doeecessarily reflect language weakness. Rathdevice conveys
social information concerning role relationshipaused as a stylistic process to add flavour or esighto an utterance. In
his conclusion, he remarks that, under some cirtamass, local language use seems to be rule-galenidn mastery of

the structure of both languages as prerequisite.

As part of the global transformation, in the methaedid techniques teachers employ in teaching \&sabjects
through the English language, a large number oflack consider classroom local language interfexexsca fact that may
not be entirely ignored in any way especially iauntry like Ethiopia where English is used as mifpn language
medium of instruction. Their major rationale istthacal language interferences are important at stage of learning

since the differential codes of two languages Hbaegpower to enhance student-teacher interactions.

In the same way, Myers-Scotton (2001), suggests ubmg local languages in the classroom needseto
considered as a natural phenomenon in a bilingiadt®n. He further argues that since languagermdition in the

classroom is not self-evidently counter-productibxere is an ever growing need for the subjecetodsearched further.

In contrary, Macaro (2001) is of the opinion thdt:the students start speaking in their own larggriavithout
your permission... it generally means that sometlsngrong with the lesson” (p. xiv). In the same wBguer and Kruth
(2002), have the view that local language interfeeeis largely disadvantageous as it may hampesttitents’ ability to
understand the notions of various subjects in theign language. The above scholars wind up thamien suggesting
that frequent use of learners’ L1 is one of the tne@sious factors in learning L2 terminologies iffedent disciplines’
vocabulary. From the above suggestions we obséatettie issue is still alive with serious pedagalyimplications for
on-going research studies. Consequently, the pressearchers are motivated to conduct their studyhe extent to
which local languages are used in teaching vargusgects in four secondary schools, which are &statithin the

technology villages of Hawassa University, Namélkirie, Mejo, Arbegona, and Wondo Gennet Secondary Schools.
Statement of the Problem

Local language interference is a common phenomednothe current bilingual or multi lingual language
classrooms where English is used as a medium tfugt®n. It is one of the classroom behaviors whiachers or
students shift from one language to another inrevesation. This language switching might not be hole sentence,
but also can occur in brief phrases or words. WAveninvestigate various research studies conduatefirson local
language interferences (codes switching), mosthemmt depict sociolinguistic nature. The sociolingaigspproach has

explored languages in touch with bilingual or mimiual communities and dealt with the social anftural motivations
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for its use. When we examine the case with sormaldehowever, we observe that little has been donissues related to
its pedagogical benefits or drawbacks, motives h&f instructors for local language interferenceituates of both

instructors and students, its impact on the teagHearning perceptions about linguistic featured aituations in which
code switching occurs. The other serious issuéas there are no sufficient findings on the impaictocal languages
interferences on students’ understanding of tdayjeuage and students’ learning ability to see hdrethe interference

augments or deteriorates their progress in learvamigus subjects or courses.

In deciding to switch codes (languages), reseaschgggest different conditions, which are respdadir doing
so in their classrooms where the English languageandatory to teach other subjects. Khan (2004)gXample, lists the
following events as pre-conditions: proficiencyndaage preference, social identity, and role ofgagicipants and the
like. Other researchers who conducted their studthe same area confirm that the relationship batvike two languages
and their status, power, and prestige associatddtiem are also decisive factors when a teachiendis to switch the

code.

The more we read on the area, the more we findegssvhich are kept pending. The crux of the present
researchers’ argument is, thus, unless the amauhparposes of code switching in classrooms argedrand is clearly
identified; its effect can be devastating. The &pldn Education and Training Policy issued in 1984es that the medium
of instruction at secondary schools shall be Ehglisross the country. Accordingly, students who atending their
studies at this level need to have reasonableqgiafty of the English language that help them aegihie knowledge that
they require. All subjects teachers are similastpexted to have an appropriate level of Englislyleage command that
help them conduct various lessons in English laggu@hus, if instructors and students do not sisfallg communicate

through the medium of instruction, that is, Engligte quality of education can be affected direotlyndirectly.

These days it is common to hear various opiniomaialocal language use in English medium instruct®ome
teachers say that they use local languages sonsetinen they found them beneficial. Others witnedbad they do it
frequently as majority of the students’ Englishdaage proficiency is below the required standarery\few, however,
suggested that no matter how complicated the subjatter is, they do not feel comfortable when tlhisg other local
languages; instead, as they remarked, they prefexglain the subject under discussion repeatédbugh simple words.
Hence, it is these tumultuous opinions and inforateervations of the researchers, which triggdnethtoff to investigate
the actual classroom practices, with regard tollef/@sing local languages while teachers are cotidg various lessons
in the four secondary schools aforementioned whieeeEnglish language has already been selected tosed as a

medium of instruction. In like manners, this stuslgesigned to address the following basic reseguelstions:

* Is using local languages a common practice durilagscoom discourses in the secondary schools under
investigation?

* What are the major pedagogical purposes (motivéihwforce Grade Nine teachers, who teach variobgsts

other than English, to switch codes during classrawstructions (if any)?
* What are the most frequently observed linguistatdees during local language use (if any)?

e« What are the students’ attitudes towards code kimigc while they are learning various lessons ofiots
disciplines?
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» Are there impacts that result from local languagesuwith regard to the subjects that have alreadyp baught?

Significance of the Study

The ultimate findings of this study may give hiatdecondary school teachers in general, Grade tawhers, in
particular to reconsider their classroom behavioréine with the trend of mixing local language(s) teaching other
subjects where the English Language has already belected as a medium of instruction. Second htxaeducation
colleges would get some insights that help there giwareness to their trainees (would be teachegsyding the benefits
and disadvantages of code switching when they camen¢heir actual teaching profession in the reatldvdrhirdly,
various school management bodies in the zone adnifdo the findings and organize workshops or sams that help
secondary school teachers under their managemeetcdonceptualize the strengths and limitationkcél language uses

so that the teachers can make appropriate retidfitsaon their teaching practices in the classroom.

OBJECTIVES OF THE STUDY

General Objective

The major objective of this study is to investigdte extent to which Grade Nine teachers’ of vagisubjects do

code switching (mix local language(s) when theglesther subjects in English and what the functibeseof are.
SPECIFIC OBJECTIVES
The specific objectives of this research are to:

* Investigate whether local language interferencescammon practices during classroom discoursesanbws

subjects in the schools selected for this study.

» examine the major pedagogical purposes (motives}hnorce Grade Nine teachers to employ local laygs

when they conduct discussions on various subjadtsei classroom (if any)
» identify the most frequently observed linguistiatigres during local language interferences (if any)

» study the students’ attitudes towards local languages in English-medium classes while they armileg

various lessons in various disciplines
« Appraise the impacts that result from local languages in connection to the subjects that theyteac

MATERIALS AND METHODS
Description of the Study Area

There four schools which were selected for thidptare located within the technology village's dits
demarked by Hawassa University. Chirie Preparatony Secondary School is found in Sidama Zone, €MWfbreda.
Majo Secondary Schoolis located in Aroresa wor@dbegona Preparatory and Secondary Schoolis fonrrbhegona
Woreda and Wondo Gennet Secondary and PreparatbpoSis found in Wondo Gennet Woreda.

Study Subjects

The major subjects of this study were Grade Nineioua subject teachers who were teaching in the

aforementioned secondary schools within the teduylillages demarked by Hawassa University. Furtioge, the
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study encompassed students who were attendingettie@ation at the same grade level.

STUDY DESIGN
Study Type

This study was designed, by and large, qualitatipebn-experimentally) and to some degree quaivitht The
main reason is that in studying meanings, classrbehaviours and experiences qualitative researcédjgan is more

preferred to other research models.

In the same way, the rationale for this study wasxamining the extent to which local languagerfetence was
these days observed as one of the classroom bebavitle Grade Nine teachers taught various subjéectEnglish
medium classes. In addition, it attempted to exanhre convergence and divergence of both Grade téimehers of

various subjects and students’ attitudes towards language uses in English medium classes.
Sample Size and Sampling Procedure

Several qualitative researchers remark that theen® ifixed way to determine the sample size ofpibygulation in
qualitative study. These days, however, most cutalé researchers follow the widely accepted madalata sampling
known as data saturation Saumur and given (2008hd same way, even if the technology villagesat&ed by Hawassa
University were used as a basic criterion to sefleetsecondary schools to be used as researchfauitégs study, data

saturation model was the second sample size detigrtechnique that the researcher used.

On the basis of the information obtained from tlw&itSern Nations, Nationalities and Peoples Regi@tate’'s
Education Bureau, in Sidama Zone, there are tiinly-secondary schools. Among these schools, fecoredary schools
were selected based on their distance from theéatapiawassa. As has been mentioned earlier inptyer, the reason is
that the farther the schools are from the capit@,more challenges are observed in teaching &sahjects. As a result,
the researcher is determined to give priority toosts, which are located at the farthest distanma the capital, Hawassa
City. In addition, the data collected and collagdbr to the main study indicated that conductihg study in the

aforementioned schools can represent realitiethier schools in the zone.
STUDY METHODOLOGY

After the researcher had decided on the numberchbdds which involved in this study, he conducted
observations for one month in eight Grade Ninetlieeg® classes, that is, two teachers’ classes wdre veaching different
subjects in each school. In other words, one te&chiasses from the social science stream andttier from the natural

science were observed.

As a result, having identified the major attentimreas of the observation scheme, the researcheloged
eighteen observation check-list items which helpied as guiding framework while he was following kaxd the activities
taking place in classrooms. During the observasiessions, each of the activity was tape-recordetisi€ould make the

data analysis more feasible later.

The second research tool that the researcher seldot data gathering for this study was semi-stmed
interview that was conducted with various GradeeNsubject teachers. To achieve this, eight vargulgect teachers

whose classes had already been observed weredrioiteemi-structured interviews.
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In addition, the researcher selected four studftata each school who were learning in various sh®asing
data saturation method as had already been dodetarmining the sample size of teachers and thafefth semi-

structured interviews were conducted with eachardpnt.

When the interview was going on, though moving o &o was possible, the researcher used intergeide
which helped him as compendium or topical trajéesin collecting the required qualitative dataeTihterview guides
(frameworks of the theme) were usually more opetedrthan questions prepared in a structured irgervidowever, in
the course of interviewing, the researcher reagdrige sequence of the items of the interview Bctimg or adding more
guestions based on the context of the conversatiamgmprove the quality of the interview, one bétrecommendations

was conducting pre-interview assessments withébpandents.

DATA MANAGEMENT AND ANALYSIS

Discussing the Observation Data

In analyzing the observation data for this stutig, researcher first transcribed the data that vem@rded into the
audio-tape-recorder onto blank sheets of paperan@the second stage, the lessons that were ctedlirc each period
were divided into different categories followingetiqualitative description model suggested by Seadel Kelle (1995).
Each category was then subdivided into various d¥and sub-themes. Finally, the researcher dedciifiterpreted and

discussed the data obtained based on ‘their litigdeatures and purposes.
Discussing the Semi-structured Interview Data

In discussing the semi-structured interview datatffics study, the first step was transcribing tesponses from
the tape-recorder onto blank sheets of paper. Affterdata had been properly transcribed, the rtextwas coding the
responses to identify categories of major and kelmes. The purpose of coding was to make categofiteemes and
sub-themes clear and more consistent to readdras@inbiguities can be resolved from the data. Trdgates that all

responses that are coded the same way, that &) tie same label, are simple for investigationexplanation.

RESULTS OF THE CLASSROOM OBSERVATIONS

Purposes for Local Language Use
The findings obtained from the observation datapaesented and discussed as follows:
Lack of Confidence on Students’ English Language Slks

Grade Nine teachers were observed using local Egggumost frequently Amharic Language, thinking tha
students that they taught were in difficulties twlarstand explanations in the English Languageth@g informed to the
researcher informally, they could understand thisnfthe eye-contact they made during lecturesy thievious years
teaching experience, complaints heard about mostests’ English Language skills from various cdjiees, etc. For

further understanding, let us see the followingréwe in Grade Nine Geography class.
Teacher: Ok, students what is the today’s less@mharic Language?
ALAZTFHLDFIOMCITFITICTF TN+ TFU-T 107

Students: Metamorphic rocks in Ethiopia
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Teacherre&12e0A 2.0

Teacher: Into how many parts are they divide?
TeachernartghiAaNATINC?

Students|In three

Teacher: Very good. What are they?
TeacherNMy®rs: A" Fo-?

Students: Metamorphic rock, sedimentary rock aneags rock
ADPLIIGTHPPANTTITFANT ... ... continues

From the above lesson scripts we understand tedaetther had deep interest to make his/her tegekiclear as
possible. Nevertheless, he was of the belief thatstudents were unable to understand his lessessuthey were re-
taught in Amharic Language. Because of this, dfelshe had made an eye contact in the middle otltws, he/she
decided to re-explain the lesson in Amharic Languém get confirmation about the clarity of his/Hesson. As the
observation data from this class revealed, more 6@®6 of the geography teacher’s lessons were mexsén Amharic.
Based on the close observation of the researdieteticher had no trust on the English Languadiyati the students.

Consequently, his/her remedial measure was to repest lessons in Amharic Language.

In connection to this, three major points can lemainto account. The first is that unless studamtsencouraged
to think in English and struggle to understand nidsas in this language, they will seriously lithieir effort to learn and
improve their English language skills. Secondlymesostudents whose mother-tongue is not Amharid, lvél under
pressure to think and associate things in threguages. This kind of approach in turn leads thenthéofeeling of
inferiority. Thirdly, the teacher him/ she improves/her English language skills when he/she ubkesldnguage as
frequently as possible in the classroom. It is emtdhat in most Ethiopian contexts, the use ofliEhd.anguage is limited
to classroom. Teachers or students at any leviglanfiing hardly use English after the class evethidise contexts where
higher levels of learning are taking place. Assule respecting the medium of instruction and waithg students to learn
most subject matters in English is a better optiioimprove the students’ English language skilld antrease their interest

to learn any subject in English.
Lesson Clarity

Some Grade Nine teachers were found using locagukage to make their lessons clear to their studétus
further understanding let see the following mathiceaeacher’s class. First, the teacher revisedptievious day’s class
fully in English Language. When he/she was askiiffigrént questions and students were answeringhbefgas urging
them to use English. In the middle of his/her gldmgshe advised his/her students: “Without godlll skEnglish, it is
difficult to become a good mathematician.” Finalg/she took a piece of paper from his/her pocket w&rote the

following terminologies in both English and Amhatianguages on the blackboard.
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Meanings of Important Mathematical Terminologies

Word Definition in English Amharic Equivalent

Infinite -----------=------ endless.......covviiiiiiiien. aP¢n,L AL NLAD-
Sets a collection of well
Defined objects...................aM000

Composite number----a number that has
More than one factors.............. ho-atNAL 042 0A@-, etc.

From the above code-switching practices we obstraethe teacher had the conviction that the shoray to
make the lesson clearer to students was switchiegcbde to the commonly used local language, thafAmharic

Language.

In this regard, scholars who conducted studieshimdrea remark in their conclusion that using shalents’
mother-tongue (commonly used language) is timenspaid is the shortest way of making lessons alg¢arstudents. In
link to this, when we examine the above practicefine with modern pedagogy, using local languagesiich type of

lessons is an acceptable practice.

Nevertheless, when there is an excessive usexpecied goal to be achieved will suffer from vas@etbacks.
One of the constraints is that when students acastemed to such kind of lesson presentations, shay to think in
English and hardly give attention to the teachexplanation as they had previous experience thattehcher would

inevitably switch the code into Amharic Languageftather clarity or summarization.

This kind of scenario has its own disastrous eff€ate of them is that even if the lesson largelgdumted in
Ambharic Language become clearer to the students, dve problem in understanding explanations inliEimgthe
insurmountable problem is coping with challengesirduexaminations where there is no one to traestancepts for

them into Amharic Language or any other language.
Pedagogical Limitations

Teaching is a complicated activity which requiregjol understanding of pedagogical theories andipeacthat
lead the teacher to success in various contextsodsalesson presentations require different pegiagb decisions that
suit the existing reality. If the teacher has wigmdagogical background in presenting various hessthen each
pedagogical principle has its own time, place aitgaton for implementation based on the nature paghose of the
lesson. Under some circumstances, for examplepdipilar method of teaching, known by name the Eacentered
method, may not fit in presenting some lessonssTitis up to the discretion of the teacher toidieon the more feasible
and simple method. To see the decisive role of gaglain presenting language lessons, let us exathiedollowing

episodes in English class at Grade Nine.
Lesson Topic: The Past Perfect Tense

Teacher: Can you tell me about the past perfeset2iVhen we use?
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Eachero 1027 E 100 1 Pparm-,

What does it mean? The past perfect tense is wseshdw that something happened before another event
(LU0 UNPIPD VN0 F FLOCL AT TP PTB P a0l P 307 TN TN/ 5D,

Example: The murderer had left the room before wiwed at the scene of the murder. In this examifiad left

..... An example of “past perfect” and “arrived” an ample of simple past.

First and foremost, an English teacher needs tthtBaglish. Hence, if his/her major purpose isetach English,
especially at secondary school level, he/she h#sin& of the degree to which local language isurexyl for better lesson
understanding. In teaching tenses, for exampleretltae various techniques that the teacher canapset from
explanations in local language. For instance, usimg-line, showing pictures, reading a short stehjch comprised the

tense targeted to teach, giving contextualizedaises can make the lesson simple and clear.

In the above lesson, however, we see that the eaearted decont extualized sentences in EnglishAamigiaric
Language alternatively which were really less difecto understand the rule and use the tenserinnsacommunicative
situations. Furthermore, the practice exercisesthigateacher gave to students were not as suehteddo practically use

the tense in various everyday communications.
To Create a Friendly Environment

As could be seen from the observation data, Grade téachers were using local language to estapbsktive
and friendly environment in the class. For examplee of the teachers went out to the respond tdelephone call he
received while he was teaching in the class. Aftehad finished his conversation, he entered #Escnd told students
the main point of the conversation on telephondimaric Language. As soon as he finished his rarragll students
burst into laughter. Then, he directly came backisoteaching. In so doing, he created solidarity Wis students. At that
moment, some students were raising up their hamask him some questions despite his unwillingn&sss kind of
behavior helps teachers to minimize the sociabdist between themselves and their students; feowithout forgetting

the relevance of limited distinction.
Vocabulary Scarcity

A plenty of studies conducted into local languagétching state that one of the reasons for coddckivig is
when speakers are not able to find out anothewvatart word which can substitute the harder woretluis the speech. At
this time, some teachers prefer to look for angant word or expression from the local languddes main reason is to

fill in this linguistic gap. Here is an example:
TeacherThe chairperson is neither eloquent nor knowleddgeab
Student: What igloquent?
Teachereloquent eh...a person who speaks without diffi@rtyis capable of convincing others easily
Is it clear? Ok in Amharic, who can tell me?

StudentNo answer.
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Teacher: AZE07-CEA. .. “IATN17 10159 7do7 37 74 (eloquent —means a person who can speak easily
convince others

To Help Academically Low Achievers

The observation data in almost all classes indicéibat most teachers, even those who were resigiense
Ambharic Language during their lecture sessions,ewapserved using Amharic after they had checkedthehdow
achievers had understood the main points of theotesTo see the practical situation, let us lodk ithe following
example:

Lesson Topic: Important In-organic Compounds
Teacher: Karicha, What are the two groups of ineigaompounds?
Teacher,e#CH1-FCrrem4A 70397 : (Sorry teacher, the question is not clear to me)
TeacherA 2AC2:hh 7@ 38097297 2(n@-Lhsaa? (What are the classification of organic compounds?
Studentri ST 0
Teacher: In English?

| feel wretched when | speak Amharic in English-em@dclasses: You yourselves too should be accustdme
speaking English for the sake of your own advan{@ge7cso257ce.00258" AT I AATFU-TEITOA 3TN TTTPTICA 728,
)

The above lesson presentation indicated that tehér was enthusiastic to explain every lessomuligh to the
best of his/her capacity. In the middle of his/Héscussion, he/she was giving a pause and askirmprsts in English
whether his/her discussion was clear or not. Helghe also encouraging them to speak in English vthey asked
guestions or answered questions. As the reseanblserved his/her classes repeatedly, he/she wagbig to use simple
English words to explain complicated ideas rath@ntrepeating the same explanation in Amharic Lagguor in
students’ native language. Nevertheless, when sstoaents who had serious problem to understandigbnghowed

him/her gloomy faces, which signify that the lessarere not clear to them, he/she was explainingniaric Language
very economically; even with discomfort.

Disciplining Purposes

All teachers teaching at Grade Nine were obsengiolguvarious English and Amharic Expressions adtéefy
while disciplining and managing classes. Most @nthwere frequently advising their students sayibgscipline is the

foundation of any activity.”Most of them were commonly using the following eegsions to discipline the class:
English Amharic
Keep Quiearn
Why haven’t you worn your uniform? APIRLECIPTIANTLI®; continues

We observe from the above teacher’s classroom lmhthat he/she wanted to maintain discipline ia/tnér

classroom using both Amharic and English Languaigs by side. The main reasons for using both laggs were that
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he/she might have suspicion that some studentsl duale difficulties to understand him/her when he/spoke only
English. Secondly, he/she wanted to convey her ageswith emphatic expressions. However, one simgrihing that
the researchers observed was that most studergshyare respection to the teacher’s instruction wiefshe used English
than Amharic. The reason could be due to more tefiequired of them to work out the meaning of theglish

expressions.
Linguistic Features Frequently Used During Local Laaguage Use

In order to give readers further understanding abbmiobservation sessions in all schools, theareker counted
the number of sentences used during the teachamgifey. He then classified them into the followioategories: word
level code-switching, phrases-level code-switchgemntence level code-switching, intra-sentencd leade-switching and

inter-sentence level-code switching.

Frequency of Linguistic Features during Local Langage Use

;:t:li Word Phrae Sent - Infra Inter
| St | Towtmo | i Lo | Lo T | e | e | S|
o | Anght | ofSemt | b Interf Lev ot
Sent. : ) Interf
1 gecg 408 60 125 72 17.64 56 137 250 612 76 186 234 573
2 ICT 296 200 676 54 132 20 6.7 80 27 0 0 56 189
3 maths 324 148 45.6 48 148 68 209 40 123 8 246 52 16.24
4 English 508 262 515 40 78 134 263 252 496 51 1[;.0 201 395
5 Chém 396 324 818 24 6 44 111 32 8 16 4 16
Total 994 51.4 238 12.3 322 16.6 | 654 151 11.6 559 9,5

The above table demonstrated that out of the taiaiber of 1932 sentences, used by all Grade Niehées,
who were observed while teaching various subjed@94 (51.4%) of the sentences that they used dutimgy
teaching/learning process in the classroom werelpun English Language. This suggested that tleeaishe English
Language and local language (Amharic) was almésgttih-fifty percent. This practice implied thating local language,
i.e. Amharic is a very well established scenarimss the schools in the zone. However, in a vesiricted form, few of
the teachers were using Sidama Language whicheiobthe widely used languages in the zone. Mastiss conducted
in the area recommend that the maximum local laggusse should not exceed 20%. In conclusion, ugiagenglish
Language as a medium of instruction was partiaipped with various factors at Grade Nine levethia zone. In the
same way, the data obtained from 11 observatiosiaes depicted that 48.6 % of the teachers useal languages, in
most cases, Amharic Language and rarely Sidama uamy@y The other 51.4%, however, used the matriguiage,

English.

As we observe from the data further, the word lentdrferences were 238 and at phrase level 328sd ldata

signified that Grade Nine teachers used local lagguat phrase —level than word level.

The other worth mentioning point from the aboveldalvas that the most frequent local language use ata

sentence level. Next to inter-sentence-level anddhst frequently used interference was intraesest level.

These data take us to the conclusion that moshéesaemployed most frequently sentence-level ieterice.
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As the observation data further suggested, the mmagsons for using sentence level interferencéddo@ two.
First when teachers code switch at sentence levey, could transfer full information. Secondly, yhead the belief that
the students could learn the English word usesth@adAmharic equivalents in a better way when idease framed at
sentence level. Thirdly, they wanted to avoid fragied sentences so that yhey could transfer ideas akearly to their

students.

Results of the Semi-structured Interviews Conducteavith Students
Key: Resp-Respondent one, RefRkespondent two, etc.

Attitude toward Local Language Use in Relation to lesson Clarity

In responding to the item which requested the vikerees to explain their attitude towards the caotina
between local language use and lesson claritye$gandents (87.5%) had the attitude that wheneheher used local
language to reinforce his/her point of discusstbr, massage became clearer to them than his/hlamexijon in English.
In their further explanation, they remarked thatsi English is a foreign language, understandirmgytiing explained in
English is challenging for them. Thus, sometimegp|anations in local languages are helpful for dretinderstanding and
confidence building. Regpn this regard had the attitud&§¢7° .M 10-A@-P 10 AD-PETNTT S TPOINLLFRILCANF AT In
English, “What we basically need is the knowledf®e acquire the knowledge, it is not that muctiidlilt to understand

the language in the course of time.”

From the responses given above we understandhabt majority of the students were of the atéitthat local
language interference was of positive contributiromaking the lessons discussed in the class cleBine other 2 (12.5%)
of the respondents, nevertheless, contended thae Hie medium selected to transmit educatione<Etiglish Language,
mixing a local language is a way of creating coitius. Moreover, they stated that the only oppotyunihere they can
use English is the classroom: Either teachers wdesits hardly use the English Language when theyoat of the
classroom. Hence, reducing the practicing timehif testricted opportunity would deteriorate thetiwadion to learn the
English Language. The other challenge is determgitive type of local language to be used along tithmedium of
instruction. For some students, for example, Antharinot second or third language. As a result,etones the Amharic

explanation itself could be more difficult to unstand for such type of students than the English.
00000000000 0000Atttude towards Local Language Use in Relation taClassroom Management

When students were asked their attitude towards laoguage use in managing the classroom, 8 of (&8%)
of them had the attitude that they could have addewel of understanding when their teachers ueedl llanguages to
manage their classes. The rest of the respond€b®®63 had the attitude that using local languagettie purpose of
classroom management, did not help the teachamsgtotain discipline. In their further explanatiahey suggested that
most students remained silent or respected regaktivhen the teachers used English because eveggweeattention to

work out the meaning of each word in each sentence.
Attitudes towards Constraints That Result from Shit to Local Language Use

As the data demonstrated, 14 respondents (87theaf were of the opinion that using local langueggessonably

in the English medium classes did not have negétiygact on the smooth running of educational atitigi The other 2
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(32.5%), nevertheless, reported that when locgjuage was used more than the limit in an Englistliame class, it does

not only pollute the matrix language but also ihgs down the whole instruction into quagmire.

When they explained their opinions in details, thay the attitude that reasonable and limited I@cajuage use
was of many contributions in enhancing the teadleagning process. All of the contributions tha¢yhexplained were
almost the same as those discussed in the obsendsta analysis section. Hence, discussing thetimsmpart makes the
analysis monotonous. With regard to the drawbabés fresult from local language use in English —medclasses, the
main constraints that they listed were the follayvimiminishing academically high achieving studéemtstus,, time
consumption, lack of good skills in in the languaydtched and limiting the students’ efforts andder motivation to

practise the language and improve their competare¢he dominant ones.
Attitude Towards Local Language Use in Relation tdnterpersonal Relation

Regarding the role of local language use in devetpthe interpersonal relationships, all resporsiagireed that
it can enhance the social relationship that needmtestablished between the teacher and the ssudensome students
further explained, when the teacher spoke AmhariSidama Language, they developed a sense of famigd. As a
result, they could approach him/her without anyerestion and learn from him/her. Moreover, suchdkai tie, as they
further explained, helped them evaluate the esttemthich the teacher was eager to learn their laggylf he/she is from
another linguistic group and culture) so as toraate him/herself with them. This kind of trendindately created a sense

of oneness, which was assumed psychologically asroportant tool to achieve the stated academit goa

CONCLUSIONS AND RECOMMENDATIONS

Conclusions

Based on the analyses and discussions presented, dbe following conclusions have been made. Adiogyto
the data obtained from the observation session§ratde Nine, using local language in English-medtlasses was a
common scenario. All teachers used local languAgeh@ric) while teaching various subjects in Englisadium classes
though the degree varies. Among all sentencesetiehéers used while they were conducting classe4%baf them were
in the English Language and the rest 48.6% wergniharic and rarely in Sidama Language. This findsnggested that
the level of local language use in English medilmsses was to some extent beyond the limit. Thuis difficult to attain

quality education.

With regard to the linguistic features teachers leygd during their explanation, the sentence-lévigrferences
were 654 and the intra-sentence level interferemes 151. And the inter sentence-level interferemege 559. In
analyzing the above data further, we see that t& frequent local language use was at senteneéded the second one
was at inter-sentence level and the least frequersitd interference was at intra-sentence levak ifhplied that most

teachers employed sentence-level interferences freagtently of all other linguistic features.

When we see the factors responsible for using loajuages in the English-medium classes, the dmtlin
observed ones are the following: Lack of confideee students’ English Language ability, to makesdes clear,
teachers’ pedagogical limitations in presentindaieressons, socialization among students, lacloohbulary knowledge
to explain some difficult concepts, to freely chiatinformal environment, students frequent use afjlsh-Amharic

dictionaries, to establish positive relationshipghwstudents, to help academically low achievaygiscipline the class, to

| Impact Factor(JCC): 2.1783 - This article can be denloaded from www.impactjournals.us |




[ 14 Mesfin Aberra_|

give strong advice to students.

Regarding students’ attitude towards local languagein relation to lesson clarity, 14 respondéitéo) had the
attitude that when the teacher used local langt@ageinforce his/her point of discussion, the calntnassage of the lesson
became clearer to them than his/her explanatiofEriglish. The other 2 (12.5%) of the respondentseribeless,
contended that since the medium selected to trarestnication is the English Language, mixing a ldaajuage was a
way of creating confusions. The other point wasdsining the local language to be used as a suppamedium of
instruction. To some students, for example, Amhexricot second or third language. As a result, siones the Amharic
explanation itself could be more difficult than tBaglish for such types of students. Therefores¢hi@achers who teach
in linguistically heterogeneous classes have taktbritically before they decide to use local laages in English medium

classes.

The other interview item aimed at examining thé&wde of students towards their pride when Amhadaguage
is used in English-medium classes. Accordinglys@%) of them had the attitude that they developseree of pride. The
other 50%, however, had the attitude that wherldbal language (Amharic) was used, they had noesefigride; rather

they expected the teacher to translate the legsadhdm into their own native language i.e. Siddmaguage.

Regarding the students’ attitude towards local lemgg use in relation to classroom management, ®Bevh
(50%) had the attitude that they could have goatetstanding when the teachers used local langtitmgever, when the
teachers used local language (Amharic) to managecléss successfully, some students did not giwesntadn to their
instructions or exhortations. The main reason wes, tas they further explained, the students wehectant to the
instruction, warnings, or items of advice sinceythwere familiar with the language. Contrarily, whée teachers used the
English Language, respection for the teacherstunbns or advice could increase because every@secognizant of the
challenges that everyone should experience whilenieg a foreign language. In other words, evengdett considered the

English Language as a symbol of intellectuality.

With regard to the constraints that result fronftsta local language use, 14 respondents (87.5%% wé the
opinion that using local language with limit in tEmglish-medium classes, did not have negativeceffa the smooth
running of academic activities. The other 2 (32.588Vvertheless, thought that when local languageusad more than its
limit in an English-medium classes, it did not ondgllute the matrix language but also it broughtvdothe whole

instruction into quagmire.
Recommendations

On the bases of the data analyses and conclusiads i this study, the following recommendationgehbeen

drawn:

e As the findings in this study revealed, the practaf using local language (Amharic) was beyond it
determined by researchers in the field. Hencegtheeds to be an intensive mini-seminars and wogssto all
teachers at school level, woreda level, or zonadllat an appropriate time of the academic yeamitimize the

degree of its severity.
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» Teacher training colleges or universities need it@ gnore attention to the issue and incorporatatd their

teaching methodology courses in harmony with tladities in our country in general in our regiorpiarticular.

* The English Language competence of each teachelsrteebe maximized from time to time. In like manne
various English Language improvement programmesd tede designed for teachers who teach variougsish
and the English Language itself so that they caymeant their skills from time to time. To this effethere has to
be a system in which the English Language skillalbfeachers would be tested at least every acadgrar and

incentives or supports are given to them baseth@nesult they achieve.

» Teaching is a very complicated, demanding and ehgihg activity. As a result, it requires updatorgeself from
time to time and building one’s knowledge continsiguand critically. Thus, the school management in
collaboration with other bodies concernedhave wanize various floors in which the teachers carharge

experiences and improve the status of their tegghiafession.

* In order to make students successful communicatdigreign language (English in Ethiopian contefe most
important attention is when they were at lower gsatevel. Thus, those teachers who are teachingigéish
Language at lower grade level, have to be recrdidettaining based on their interest for the pssfen and their
level of competence in the language. Moreover thesd to get adequate and quality training when #reyin
teacher colleges or universities. Once they hawslugate from colleges does not mean that they dhg fu
competent to teach the language effectively. Thomtinuous and practicable refreshment and upggadin

trainings have to be given to them.

» English Language development is unthinkable or \@gllenging unless collaborative efforts aremadess
schools, zones orregions. Therefore, there hagta hetwork that helps teachers share experiemzkdearn
from each other.
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